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ARTICLE INFO ABSTRACT 


Purpose: Regarded as an important means of career 
development, preparation, and transition, career 
adaptability is a lifelong skill that can enable 
individuals to overcome 21st-century work-life 
requirements and challenges. This study aims to 
investigate the factors contributing career 
adaptability of high-school students, which pose 
beneficial implications for career counseling 
research and practice. Research Methods: The 
sample comprised 1,610 students from public (n = 
862) and private (n = 748) high schools in Ankara, 
Turkey. The Multidimensional Perceived Social 
Support Scale, Life Orientation Test - Revised, 
General Self-Efficacy Scale, and Career Adapt- 
Abilities Scale served as data collection instruments. 
Multisample structural equation modeling (SEM) 
was used to investigate model 
differences across school type. By the reason of model invariance, single-group SEM was used 
to examine the model on the entire dataset. Findings: Results indicated that the measurement 
model fit with the data, while results of multigroup confirmatory factor analysis confirmed 
measurement equivalence under the assumptions of configural and metric invariance. Results 
showed that the hypothesized model accounted for 46% of the variance in career adaptability 
and thus corroborated the effects of perceived social support and optimism in predicting 
career adaptability via general self-efficacy. Implications for Research and Practice: Findings 
highlight the role of general self-efficacy, optimism, and social support in high-school 
students' career adaptability. There is a need for a carefully planned guidance and career 
education program, beginning in the elementary grades and continuing through secondary 
school. 
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Introduction 

Considerable technological, economic, social and moral changes in the 21 st century 
have required new skills in the world of work. Given those transformations, 
adaptability has become a lifelong skill that helps individuals to navigate today's 
careers (Savickas, 1997) and master challenging professional circumstances (Hirschi, 
2012 ). 

From a traditional perspective, high-school years correspond to an exploration 
stage of career development (Niles & Harris-Bowlsbey, 2009) at which adolescents 
are expected to establish vocational identity (Erikson, 1968) by exploring possible 
careers, generating professional alternatives, and crystalizing their vocational choices 
(Porfeli & Lee, 2012). Considering salient characteristics of the stage, the need to 
foster career preparation and improve the decision-making skills of adolescents has 
come to the fore (Skorikov, 2007). Hirschi (2009) has described career adaptability as 
a fundamental skill for career development and the professional preparation of 
adolescents that encompasses behaviors such as planning, exploring oneself and 
one's environment, and making decisions (cf. Savickas, 1997). 

Savickas (2005) has defined career adaptability as "the attitudes, competencies, 
and behaviors that individuals use in fitting themselves to work that suits them" (p. 
45). Multidimensional and hierarchical, the skill of career adaptability includes four 
components, as outlined by Savickas and Porfeli (2012): concern (i.e., looking ahead 
and preparing for the future), control (i.e., having decision-making skills), curiosity 
(i.e., being inquisitive about oneself and occupational options), and confidence (i.e., 
believing in one's ability to overcome obstacles). Those components serve as 
psychosocial resources or abilities that facilitate adjustment to various tasks or 
environments. Career adaptability interrelates with both the development of self and 
the interaction of the self with the world (Angel, 2012). Thus, career adaptability 
enables individuals to cope with vocational developmental tasks and work trauma 
(Savickas, 2005). 

Literature on the topic has underlined the impact of career adaptability on 
improving career development, career preparation, career decision making, and life 
satisfaction among adolescents (Hirschi, 2009; Soresi, Nota, & Ferrari, 2012). In 
particular, the optimism that reflects a positive outlook and orientation toward the 
future (Carver, Scheier, & Segerstrom, 2010) seems to be a pivotal factor in adapting 
to transitions (Stanojevic, Krstic, Jaredic, & Dimitrijevic, 2014). Earlier studies 
indicated the predictive power of optimism over career adaptability (Buyukgoze- 
Kavas, 2014, 2016; Rottinghaus, Day, & Borgen, 2005), and Ochoa (2011) and 
Prokopcakova (2015) have characterized higher optimism and higher self-efficacy as 
positive resources for acting in flexible ways. 

As an external resource, perceived social support — that is, perceptions of a range 
of support such as being valued and getting care from parents, friends or significant 
others (Sarason, Levine, Basham, & Sarason, 1983) — provides a buffer in response to 
all stressful conditions (Zimet, Dahlem, Zimet, & Farley, 1988), transitions, and 
challenges in life (Arce, 1996). In particular, social support strengthens adaptive skills 
for overcoming career-related issues (Kenny & Bledsoe, 2005) and positively 
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influences the formation of career adaptabilities (Ebenehi, Rashid, Bakar, & Asimiran 
2016). Several studies in the past decade have stressed that role of social support; for 
instance, Hirschi, Niles, and Akos (2011) found that as perceived social support 
increases, so does engagement in active career preparation. Wang and Fu (2015) also 
found that social support enhanced career adaptability as well as mediated the role 
of career self-efficacy between social support and career adaptability. 

Generalized self-efficacy, based upon Bandura's (1995) construct of self-efficacy, 
connotes beliefs in one's capability in terms of personal competence to overcome 
challenging circumstances and stressful events (Schwarzer, Mueller, & Greenglass, 
1999). Self-efficacy is also regarded as a predictor of career adaptability (Bartley & 
Robitschek, 2000), and research has shown its influence on career development (e.g., 
Fouad & Smith, 1996; Panagos & DuBois, 1999). All of the abovementioned 
relationships underscore that optimists generally perceive themselves to have greater 
social support (Brissette, Scheier, & Carver, 2002), which affects their perceived self- 
efficacy (Magaletta & Oliver, 1999; Prokopcakova, 2015; Schwarzer et ah, 1999). 

In Turkey, high-school students focus on studying for the nationwide university 
entrance examination instead of exploring themselves and possible occupations 
(Ye§ilyaprak, 2012). The Turkish educational system comprises two major school 
types — private and public—which differ according to physical conditions, the variety 
of education materials, the qualifications of the teachers, the number of students in 
classrooms (Altun & Canca, 2011), the rate of success on the university entrance 
examination (Uygun, 2003), access to counselling and support services (Karakucuk, 
2010), and the socioeconomic levels of parents (Altun & Canca, 2011; Uygun, 2003). 
By taking into account those differences in school types, this study proposed a model 
to investigate whether and to what extent optimism, perceived social support, and 
general self-efficacy predict career adaptability among high-school students in 
different types of schools in Turkey (Figure 1). 

Method 


Research Design 

A correlational study was used to investigate the nature and magnitude of 
associations among perceived social support, optimism, general self-efficacy, and 
career adaptability of high-school students. 

Research Sample 

The sample consisted of 1,610 students in 9 th , 10 th , and 11 th grades, all recruited by 
convenience sampling, at six public (53.5%) and six private (46.5%) high schools in 
Ankara. 

Instruments 

Life Orientation Test: Life Orientation Test: Revised (LOT-R). The LOT-R (Scheier & 
Carver, 1985) includes 10 items, consisting of positive items (Items 1, 4, and 10), 
negative items (Items 3, 7, and 9), and filler items (Items 2, 5, 6, 8), all responded to on a 
5-point Likert-type scale. An adaptation of the LOT, whose first form included 12 
items, to Turkish (Aydm & Tezer, 1991) ensured a two-factorial structure and adequate 
internal reliability (.72). Confirmatory factor analysis (CFA) showed that the factor 



186 


Nurten KARACAN-OZDEMIR - Oya YERIN GUNERI/ 
Eurasian Journal of Educational Research 67 (2017) 183-198 


structure of the LOT-R comprised two dimensions: optimism and pessimism (x 2 (7) = 
37.045, X 2 /df= 4.63, CFI = .98, SRMR = .03, RMSEA = .05). Cronbach's alpha coefficient 
was .67 for the total sample, and composite reliability (CR) was .78. 

Multidimensional Scale of Perceived Social Support (MSPSS). The MSPSS (Zimet et 
ah, 1988) consists of 12 items and three subscales — namely, perceived social support 
from family (Items 3, 4, 8, and 11), friends (Items 6, 7, 9, and 12), and significant 
others (Items 1, 2, 5, and 10) — responded to on a 7-point Likert-type scale. The 
adaptation of the MSPSS to Turkish (Eker & Arkar, 1995) confirmed a three-factor 
structure and internal reliability, while CFA verified the three dimensions ]j 2 (47) = 
134.707, x 2 /df= 2.87, CFI = .99, SRMR = .02, RMSEA=.03]. Cronbach's alpha was .85 
for the total scale, .87 for the family subscale, .88 for the friends subscale, and .91 for 
the significant others subscale for the entire sample. 

General Self-Efficacy Scale (GSE). The GSE (Schwarzer & Jerusalem, 1995) consists 
of 10 items as a global dimension responded to on a 4-point Likert-type scale. The 
Turkish adaptation of the instrument yielded two factors, an internal reliability of 
.83, and a test-retest reliability of .80 (Aypay, 2007). CFA confirmed one dimension 
\X 2 (31) = 81.136, x 2 /df = 2.61, CFI = .99, SRMR = .02, RMSEA = .03,] and a high 
internal reliability of .86. 

Career Adapt-Abilities Scale (CAAS). The CAAS (Savickas & Porfeli, 2012) consists 
of 24 items in four dimensions — concern (Items 1-6), control (Items 7-12), curiosity 
(Items 13-18), and confidence (Items 19 and 20) — responded to on a 5-point Likert- 
type scale. The CAAS: Turkish High School Form (Karacan-Ozdemir, 2016) includes 
four subscales |j 2 (245) = 730.085, X 2 /4f= 2.98; CFI = .90, SRMR = .05, RMSEA = .05] 
with internal reliability. Cronbach's alpha coefficients for the scales were .73, .70, .81, 
and .80, respectively. 

Data Analysis 

A multi-group structural equation modeling (SEM) by using the maximum 
likelihood (ML) was employed to evaluate group differences. Given a finding of 
model invariance, a single-group SEM was run. 

Results 

Prior to analysis, necessary assumption checks ensured no violation. The 
strongest and weakest correlations ranged from .49 to .28. Table 1 presents the 
means, standard deviations, and intercorrelations among study variables. 

Table 1 


Means, Standard Deviations, and Inter correlations Among Study Variables 



M 

SD 

1 

2 3 

4 

1. LOT-R 

12.85 

4.46 

- 



2. MSPSS 

60.14 

14.37 

.28“ 



3. GSE 

31.28 

5.33 

.30" 

.28“ 


4. CAAS 

90.44 

14.72 

.34“ 

.34“ .49“ 


Note. N = 

1135. LOT-R = 

Life Orientation 

Test-Revised; MSPSS 

= Multi- 


Dimensional Perceived Social Support; GSE = General Self-Efficacy; CAAS = Career 
Adapt-Abilities Scale. **p < .01, two-tailed 
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The results of independent sample f-tests indicated significant differences among 
levels of optimism [t (1608) = -2.84, p = .01], perceived social support [f (1608) = - 
10.87, p = .00], general self-efficacy [t (1608) = -4.34, p = .00], and career adaptability [f 
(1608) = -3.53, p = .00] among public and private high-school students. 

Measurement Model 

As a precondition for group comparisons in SEM, measurement equivalence was 
assessed (Drasgow & Kanfer, 1985). First, a preliminary single-group CFA was 
computed for the entire dataset and for public and private school groups 
individually to ensure loose cross-validation (Brown, 2006). After slight modification, 
the fit indices indicated a measurement model fit (Table 2) that confirmed the 
suggested relationships among variables in all groups. 

Multigroup CFA (MG-CFA) was run to gauge configural and metric invariance 
(Chen, 2008). By comparing the unconstrained model with the constrained one, 
configural invariance yielded adequate fit (Table 2), meaning that latent variables 
were similar in both groups. In turn, a chi-square (y 2 ) difference test revealed a 
nonsignificant value {p = .07) by showing metric invariance that reflected the 
equivalence of indicator loadings and their corresponding factors across groups. The 
results appear in Table 2. Model validation was supported by standardized residual 
covariances without any exceptional cases beyond ±4.00 (Field, 2009) and parameter 
estimates with standardized regression weights around .50 and squared multiple 
correlations between 11% and 77%. In sum, the equivalent latent constructs and their 
factor loadings were confirmed across the groups. 

Table 2. 


Results of Measurement Model Testing and Measurement Equivalence 



i 2 

df 

X 2 /df 

CFI 

TLI 

SRMR 

RMSEA 

Ay 2 

Optimal 

value 



<5.0 a 

>.90 b 

>.90 c 

<.080 

<.06° 


Single-group CFA 

Total 
sample 
Public high 
school 

578.239 

142 

4.07 

.95 

.94 

.04 

.04 


353.203 

142 

2.49 

.95 

.94 

.04 

.04 


Private high 
school 

415.955 

142 

2.93 

.94 

.93 

.04 

.05 


Multigroup CFA 








Configural 

invariance 

769.169 

284 

2.71 

.95 

.93 

.04 

.03 


Metric 

797.953 

303 

2.63 

.94 

.94 

.04 

.03 

.07 

invariance 










Note. a - b ' c Schumacker and Lomax (2004); d - e Hu and Bentler (1999) 
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Correspondingly, single-group SEM was used on the entire dataset to test the 
proposed structural model by taking into account invariance across the public and 
private high-school groups. Results appear in Table 3. 

Structural Model 

The structural invariance test was used to test the equivalence of all paths across 
school types as a prior step (Byrne & van de Vijver, 2010). In a comparison of the 
unconstrained structural model (y 2 (286) = 785.774, X 2 / d f = 2.75, CFI = .94, SRMR = 
.04, RMSEA = .03) and fully constrained model (y 2 (306) = 823.721, X 2 / d f= 2.69, CFI = 
.94, SRMR = .04, RMSEA = .03), the comparative fit indices difference test (ACFI) did 
not reveal group difference (ACFI = .002) since it was smaller than .01 (Cheung & 
Rensvold, 2002). 

Table 3. 

Summary of Model Fit Statistics for Hypothesized Model 
Goodness-of-fit indices 

X 1 df x 2 / d f CFI TLI SRMR RMSEA 

Proposed model 578.24 142 4.07 .95 .94 .04 .04 


As Table 3 shows, although the chi-square value was significant (y 2 (142) = 578.24, 
(p < .001), the fit indices implied the model's goodness-of-fit (CFI = .95, TLI= .94, 
SRMR = .04, RMSEA = .03). In support, the normed chi-square value was within an 
acceptable range: 4.07 (<5.00). 

Squared multiple correlation coefficients (R 2 ) indicated that optimism and 
perceived social support accounted for 27% of the variance in general self-efficacy. In 
addition, the overall model explained 46% of the variance in career adaptability. 

Hypothesis Testing 

According to results, all direct and indirect paths examined by bootstrapping (set 
at 1,000) and bias corrected bootstrap 95% confidence intervals were statistically 
significant. Regression coefficients were between .20 and .39 and from small to 
medium in effect size. Moreover, the relationship between optimism and perceived 
social support was significantly positive (r = .56, n = 1,610, p < .01). Figure 1 displays 
the standardized parameter estimates. 




Figure 1. The hypothesized model 

Regarding direct effects, optimism (fi = .24, p < .05) and perceived social support 
([) = .20, p < .05) related significantly to career adaptability. Similarly, significant 
direct effects of optimism (f) = .37, p < .05) and perceived social support (/l = .21, p < 
.05) on general self-efficacy as a mediator variable emerged. More precisely, 
optimists had higher career adaptability. Similarly, the more social support that high- 
school students perceived from parents, friends, and significant others, the more 
career adaptability they had. In turn, perceived social support and optimism 
influenced general self-efficacy as a mediator variable. Lastly, data suggested how 
general self-efficacy affected career adaptability (fi = .39, p < .05). 

As for the indirect effects, optimism (f) = .15, p < .05) and perceived social support 
(p = .08, p < .05) contributed to career adaptability as an endogenous variable through 
general self-efficacy. That is, high-school students who are optimistic and perceive 
more social support had greater general self-efficacy and career adaptability. In light 
of those results, all hypotheses were adjusted. 


Discussion and Conclusion 

The model of career adaptability exploring contributing factors did not differ 
across school types. For both private and public high-school students, all model 
variables interacted similarly, possibly because the education system in Turkey 
requires all high-school students regardless of school type to take the university 
entrance examination and make vocational choices based on their scores. In other 
words, the university exam requirement for all students might have acted as an 
environmental factor that resulted in similar interactions among model variables. 
However, that tentative assumption needs to be further assessed in future studies. 
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The first hypothesis confirmed the positive association between optimism and 
perceived social support, which was consistent with previous studies showing that 
optimists perceive greater social support (e.g., Dougall, Hyman, Hayward, McFeeley, 
& Baum, 2001) or are perceived as socially more attractive, hence their greater social 
networks (e.g., Vollmann, Renner, & Weber, 2007). 

Regarding direct relationships, the proposed paths from optimism and perceived 
social support to general self-efficacy were also confirmed. By conceiving of a social 
network as a source of positive self-perspective, an individual could enhance his or 
her self-efficacy beliefs (Bandura, 1994). Subsequently, optimists believe in their 
potential to go further and overcome obstacles (Prokopcakova, 2015). As a 
supportive continuation of the literature, the results of this study indicate that high- 
school students with perceived social support are more optimistic (e.g., Luszczynska, 
Gutierrez-Don, & Schwarzer, 2005) and evaluate themselves more efficaciously. 

Accordingly, optimism was associated positively and directly with students' 
career adaptability, as reported in earlier studies (Buyukgoze-Kavas, 2016; Santilli, 
Marcionetti, Rochat, Rossier, & Nota, 2016). As for environmental factors, the 
positive impact of perceived social support on career adaptability meant that high- 
school students who perceived more support from their parents, peers, or significant 
others had a higher level of career adaptability. That result was somewhat consistent 
with other findings (Ula§ & Yildirim, 2015; Wang & Fu, 2015), but not with all 
(Yousefi, Abedi, Baghban, Eatemadi, & Abedi, 2011). Such results suggest that 
providing high-school students with positive future orientation may improve their 
career adaptability before they transition from high school to university or work. In 
particular, considering the relationship between social support and career 
adaptability, school counselors should focus on identifying students with low social 
support from their peers, parents, and teachers. 

Results also indicated a strong relationship between general self-efficacy and 
career adaptability, which extends the findings of related research. Although 
efficacious students can be expected to be more adaptive (Morton, Mergler, & 
Boman, 2014), which supports the finding of the present study, research on the 
association of general self-efficacy with career adaptability (e.g., Hirschi, 2009; Oncel, 
2014) remains limited. 

Concerning indirect relationships, results indicated the influences of optimism 
and social support on career adaptability via general self-efficacy. Optimistic high- 
school students who perceive more social support have greater general self-efficacy 
beliefs and, in turn, greater career adaptability. Previous research has provided 
somewhat congruent results by showing that self-efficacy beliefs mediated the 
relationships of personal and environmental variables such as optimism (Nauta, 
2004) and social support (Keller & Whiston, 2008; Wang & Fu, 2015) with career- 
related variables such as adaptability. Such a finding of the mediator role of general 
self-efficacy contributes to research on the topic of career adaptability. 

Of course, researchers should pay attention to the limitations of this study. First, 
12th-grade students could not be included in the sample since they were preparing 
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for the university entrance examination and were absent from school during the 
study period. That exclusion might limit the generalization of the findings to high- 
school students at all grade levels. Second, the private and public schools in the 
study were selected from Ankara. To investigate differences in school type, 
researchers could incorporate students from a wide range of public and private 
schools in other cities. Third, a variety of exogenous variables such as personality, 
hope, career optimism, and socioeconomic status, as well as other mediators such as 
career decision-making self-efficacy and self-regulation, might be included in the 
model in future studies. 

Career adaptability is a critical psychosocial resource for the career development 
of adolescents in order to manage requirements and challenges of the 21st century 
(Patton & Creed, 2007). The above findings have underscored the contributions of 
personal and environmental variables — namely, optimism, perceived social support, 
and general self-efficacy — to the career adaptability of high-school students 
regardless of school type, which extends literature on career adaptability in light of 
career construction theory. Apart from the direct influences of optimism and 
perceived social support on career adaptability, general self-efficacy mediates their 
relationships. Thus, a deeper understanding of factors contributing to the career 
adaptability of adolescents can help school counselors to design career counseling 
and development programs accordingly. 
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Lise Ogrencilerinin Kariyer Uyum Yeteneklerini Yordayan Faktorler 


Atif: 

Karacan-Ozdemir, N., & Yerin Guneri, O. (2017). The factors contribute to career 
adaptability of high school students. Eurasian Journal of Educational Research, 
67,183-198. http://dx.doi.org/10.14689/ejer.2017.67.ll 

Ozet 

Problem Durumu: 21. ytizyil ile gelen sosyal, teknolojik, ekonomik ve ahlaki 
degi§imler ki§ilerin i§ dtinyasmda birden fazla i§le me§gul olabilme, kendilerini 
yenileyebilme ve degi§en ko§ullara uyum saglayabilme becerilerine sahip olmalarmi 
gerekli kilmaktadir. Ayrica "garanti i§" kavrammm yerini proje bazli gali§malara ve 
mobil gali§anlara birakmasi ve smirlari olmayan organizasyonlarm bigimlenmeye 
ba§lamasi i§ gegi§leri ve degi§imlerin sikla§masi gergegini dogurmu§tur. Bu noktada 
ki§ilerin bu degi§imler kar§ismda kendini merkezde tutarak kariyeri ile ki§isel 
ya§ammi uyumla§tirmasi ve yeniden yapilandirmasi, bu dogrultuda da uyum 
yeteneklerini artrrmasi onemli hale gelmi§tir. Lise yillari ilk mesleki segimlerin 
yapilmasi ve okuldan i§ hayati ya da tiniversiteye gegi§ gibi bazi onemli degi§imleri 
igermesi agismdan odaklamlmasi gereken bir donemdir. Bu donemde ergenlerin 
ya§am boyu ihtiyag duyacaklari kariyer uyum becerileri agismdan desteklenebilmesi 
onem ta§imaktadir. Bu nedenle kariyer uyum yeteneklerini etkileyen degi§kenlerin 
belirlenmesi ortaogretim dtizeyinde verilecek kariyer dani§manligi ve mesleki 
rehberlik gali§malarmm bigimlendirilmesinde onemli katki saglayacaktir. Ote 
yandan, Tiirkiye'deki egitim sistemi iginde aileler imkanlan dogrultusunda 
gocuklarmin daha iyi egitim firsatlarmdan yararlanabilmesi igin ozel okullara 
gondermeyi tercih edebilmektedir. Ozel okul ve devlet okullari arasmdaki farkliliklar 
goz oniinde bulundurularak ogrencilerin kariyer uyum yeteneklerini etkileyen 
unsurlarm degi§ecegi varsayilabilir. Bu farkhliklarm ara§tmlmasi ve onerilen model 
dogrultusunda ortaya konulmasi kariyer dani§manligi gali§malarmm okul tiiriine 
gore yapilandirilabilmesine i§ik tutacaktir. 

Ara§tirmamn Amaci: Bu ara§tirmamn temel amaci; yapilandirmaci kariyer kuranu 
gergevesinde lise ogrencilerinin kariyer uyum yetenegini yordayan bazi olasi 
faktorleri belirlemeye gali§maktir. Bu dogrultuda, kariyer uyum yetenegi ile 
algilanan sosyal destek, iyimserlik ve genel oz-yeterlik degi§kenleri arasmdaki 
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yapisal ili§ki ve bu degi§kenlerin kariyer uyum yetenegine katkilari ara§tmlmi§tir. 
Ayrica, ara§tmlan modelin okul tlirline gore farklila§ip farklila§madigi incelenmi§tir. 

Ara§tirmamn Yontemi: Ara§tirma, ili§kisel bir ara§tirma desenine sahiptir. Bu 
araijtirmanm orneklemini Ankara'daki 6 devlet ve 6 ozel liseden kolay ula§ilabilirlik 
yontemiyle segilmi§ 1610 (862 devlet, okulu 748 ozel okul) lise ogrencisi 
olu§turmu§tur. Devlet okullari Mamak, Kegioren, Sincan ve Etimesgut ilgelerinden 
segilirken, ozel okullar (^ankaya bolgesinden almmi§tir. Oniversite smavma 
hazirlandiklari gerekgesiyle okullarda bulunmayan 12. simf ogrencileri ara§tirmada 
yer alamami§, bu nedenle veriler 9, 10 ve 11. simf ogrencilerinden toplanmi§tir. Bu 
gali§mada, C^ok Boyutlu Algilanan Sosyal Destek Olgegi (((1BASDO; Zimet ve ark., 
1988), Gozden gegirilmi§ Ya§am Yonelimi Testi (YYT-R, Scheiver ve Carver, 1985), 
Genel Oz-yeterlik Olgegi (GOYO; Schwarzer ve Jerusalem, 1995) ve Kariyer Uyum 
Yetenekleri Olgegi (KUY; Porfeli ve Savickas, 2012) veri toplama araci olarak 
kullamlmi§tir. CJloklu grup yapisal e§itlik modellemesi (YEM) kullamlarak onerilen 
modelin veriye uygunlugu test edilmi§, ancak sonuglarm okul ttiriine gore (ozel- 
devlet) fark gostermemesi iizerine, model, tek orneklemli YEM ile btittin katilimcilar 
ilzerinde smanmi§tir. 

Ara§tirmamn Bulgulart: Devlet okulu, ozel okul ve btittin grup tizerinde ayri ayri 
uygulanan tek orneklemli Dogrulayici Faktor Analizi (DFA) sonuglarma gore olgtim 
modelini onaylannu§tir. Ayrica, modelin okul ttirtine gore incelenebilirligi olgtim 
modeli kar§ila§tirmalari ile kanitlanmi§tir. Ote yandan, gok orneklemli yapisal e§itlik 
modellemesi modelin okul ttirtine gore farklila§madigmi ortaya koymuijtur. Bu 
nedenle tek orneklemli YEM analizi uygulannu§ ve ki-kare/serbestlik derecesi 2.78, 
CFI degeri .96, SRMR degeri .03 ve RMSEA degeri .04 olarak bulunmu§tur. Kabul 
edilebilir uyum indeksleri igerisinde yer alan bu sonuglara gore, modelin veriye 
uyum sagladigmi gortilmti§ttir. Modelde kariyer uyum yeteneklerini yordayabilecegi 
dti§tintilen yollarm hepsi istatistiksel olarak anlamli gikmi§, bu degi§kenler arasmda 
en ytiksek ili§ki genel oz-yeterlik ile kariyer uyum yetenegi arasmda, en dti§tik ili§ki 
ise algilanan sosyal destek ile kariyer uyum yetenegi arasmda bulunmu§tur. R 2 
(goklu korelasyon katsayismm karesi) degerlerine gore, algilanan sosyal destek ve 
iyimserlik genel oz-yeterlik tizerindeki varyansm %27'sini agiklarken, hepsi birlikte 
kariyer uyum yetenegi tizerindeki varyansm %46'smi agiklami§tir. 

Ara§tirmamn Sonug ve Onerileri: Modelin okul ttirtine gore farklilik gostermemesi 
Ttirkiye'deki egitim sistemi iginde ister ozel okul ister devlet okulu olsun btittin 
ogrencilerin aym smav sistemine tabi olmasi ile agiklanabilir. Ayrica, ki§inin 
mesleginin bir kimlik gostergesi olarak gortilmesi ve bu nedenle okul ttirti ne olursa 
olsun btittin ogrencilerin kariyer geli§imini onemsemeleri, bu durumun da kariyer 
uyum yeteneklerinin okul ttirtine gore farklilik gostermemesine yol agmi§ olabilecegi 
§eklinde agiklanabilir. Ote yandan ara§tirma sonuglari, genel oz-yeterlik, iyimserlik 
ve algilanan sosyal destegin ergenlerin kariyer uyum yetenekleri tizerindeki roltinti 
ortaya koymu§tur. Bu baglamda ara§tirma bulgulari, okullarda yapilacak kariyer 
dani§manligi gali§malarmm yapilandirilmasmda onemli dogurgular ta§imaktadir. 
Kariyer uyum yetenekleri Ttirkiye'de yeni gali§ilmaya ba§lanmi§ bir konudur. Lise 
ogrencilerine yonelik yapilacak mesleki rehberlik gali§malarmin ogrencilerin 
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ozellikleri ile mesleklerin ozelliklerini e§le§tirmeye dayali gali§malarm otesinde 
beceri geli§imine dayali kariyer yapilandirmasi ve egitimine yonelik programlan 
igermesinin gerekliligi vurgulanabilir. Bu nedenle gelecek gali§malar igin, kariyer 
uyum yeteneklerini etkileyen unsurlarin daha derinlemesine incelenmesi, daha farkli 
degi§kenleri igeren yeni modellerin test edilmesi, farkli okul turlerinin (Gilzel 
Sanatlar Lisesi, Fen Lisesi, Temel Lise vb.) de dahil edilerek omeklem grubunun 
geni§letilmesi ve kariyer uyum yetenekleri ytiksek ve dii§tik olan ogrencilerin 
boylamsal olarak incelenmesi onerilebilir. 

Anahtar Kelimeler: Kariyer uyum yetenegi, sosyal destek, iyimserlik, genel ozyeterlik, 
goklu grup yapisal e§itlik modellemesi. 



